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The Dallas Independent School District does not discriminate on the basis of sex, disability, race, religion, color, age, gender, sexual orientation, and/or national origin in educational programs or activities which it operates, and it is required by Title IX, Section 504, and Title VI, not to discriminate in such a manner. This policy not to discriminate extends to employment in and admission to such programs and activities. For information about rights or grievance procedures, contact the Title IX administrator, Section 504 Administrator, Juanita Madrigal, or the Employee Relations Department at 3700 Ross Avenue.
About the Dallas Independent School District

Facts and Figures

Dallas Independent School District is the tenth largest school district in the United States. It has an annual billion-dollar budget and is the second largest employer in the Metroplex. The Dallas Independent School District serves approximately 164,593 students in 220 schools. There are 157 elementary and 63 secondary schools. The Dallas Independent School District serves a diverse student body. The students come from homes where a total of 72 different languages are spoken. The student population is 58.9% Hispanic, 32.9% African-American, 6.7% White, 1.2% Asian, 0.3% American Indian.

Experience Working with Students from Diverse Backgrounds in an Urban Setting.

The Dallas Independent School District present interns with a unique opportunity to work with an unusually large number of different ethnic groups and populations. Our students come from many nations (72 languages spoken in the district) but also come with experiences that may not be seen in other settings. Many of our students come from countries involved in war or war like situations and may be the victims of extreme poverty and other hardships. Working with these students through the schools or the Youth and Family Centers exposes the interns to new opportunities for growth and service delivery. Additionally, the Psychological Services staff is 41% Anglo, 26% African American, 31% Hispanic, and 2% other.

Department of Psychological Services

Psychological Services (PS) is located at the Student Support Services Center, 2909 N. Buckner Blvd., Dallas, Texas, 75228. The departmental leadership is comprised of the Executive Director, a Coordinator of Psychological Services, a Coordinator of §504 and Medicaid, and a Coordinator of Social Services. Of these, the Executive Director and the Coordinator of Psychological Services are licensed, doctoral-level school psychologists. Direct services staff include 16 Licensed Specialists in School Psychology (LSSPs) and 17 visiting teachers/social workers. Six (6) of the staff hold licensed psychologist credentials. Each staff member is assigned a set of schools. They deliver counseling and consultation services to both regular education and special education students. 

The Dallas Independent School District has offered a pre-doctoral professional psychology internship for over 25 years. The program was the first within a school district to receive accreditation from the American Psychological Association (APA). The APA can be contacted at:



American Psychological Association



750 First Street, NE



Washington, DC 20002-4242



(202) 336-5500

The program was successfully re-accredited in 2001 for seven years. The School Psychology Division, Texas Psychological Association, in 1984 and 1991 also recognized PS for Outstanding Psychological Services.

Internship Synopsis

The Dallas Independent School District currently funds four pre-doctoral interns in PS. The interns perform the role of the school psychologist under the title of “Pre-doctoral Psychology Intern”. The assignment is two and a half days a week in traditional schools serving regular and special education students.  One day is assigned in a school-based health/mental health clinic (Youth and Family Center). Interns have one day for group supervision, training, and research (including 4 hours dissertation) and a half-day for office and individual supervision. In the schools, interns provide individual and group counseling; consult with parents and school personnel regarding emotional, behavioral, and academic concerns; participate on Student Support Teams (SST); conduct functional behavioral assessments (FBA) and develop behavior intervention plans (BIP); and participate as members of the Crisis Intervention Team. Each intern will provide informal assessment (classroom observation, parent/teacher/student interview, and suicide/violence risk) in addition to 10-12 formal special education assessments (actual number depends on competency/experiences). The Youth and Family Centers allow interns the opportunity to broaden counseling experience to include family therapy; consultation with clinic psychiatrists; and assessment for the purpose of DSM-IV diagnosis. This configuration allows the interns broad, continuous exposure to the variety of roles fulfilled by professional school psychologists. Furthermore, it affords interns considerable opportunity to interact with each other as well as other professional and supervisory staff. The following is a summary of type of students served and time spent.

Type of Students Served

Regular Education Students






40%


Special Education Students






13%


Youth & Family Center Students





47%

Time Spent


Counseling








23%


Assessment (formal and informal)





11%


Consultation








18%


Supervision








14%


Learning Activities (Professional Development & Professional Issues)
22%


Research (including dissertation)





12%

The rich experiences provided by our internship prepare the intern for employment in a variety of settings. Many of our former interns, for example, are employed as school psychologists across the country. Others are affiliated with universities, either in teaching, counseling, or consulting positions. One former intern is Director of Psychological Services in Fort Worth and another is with the APA office of Policy and Advocacy. Finally, several of the interns have chosen to remain with the Dallas Independent School District.

PS is a member of the Association of Psychology Postdoctoral and Internship Centers (APPIC). This site participates in the APPIC internship matching procedure. 

INTERNSHIP TRAINING PROGRAM

Philosophy and Mission

The mission of the Dallas Independent School District is to prepare all students to graduate with the skills to become productive and responsible citizens. The specific mission of Psychological Services (PS), including the internship program, is to assist the Dallas Independent School District in promoting student achievement and student well-being by delivering psychological and social services to regular education and special education students. 

The PS internship program ascribes to the following values and principles:

· PS has a responsibility to students, parents, school personnel, and the community to provide the opportunity for professional psychology interns to develop skills that coincide with recommended best practices.

· PS has a responsibility to expose interns to experiences encountered in large urban settings such that they can integrate theory, research and practice.

· PS strives to stay current with the professional literature and recommended practices. The pre-doctoral internship is a catalyst that enhances the pursuit of our goal of continuous renewal and program improvement.

In light of these values and principles, the mission and training goal of the internship program at PS is to train prospective professional psychologists to function independently in providing a range of services to regular and special education students, school personnel, school-based health/mental health clinic clients, and the students’ families. 

The objectives of the internship experience are to further broaden and deepen the university course work and practicum experience. The model of training utilized is experiential and developmental in nature. Prior to beginning their internship training, interns meet with their university trainers to rate a variety of competencies. These initial ratings are used to evaluate interns’ competencies: (1) comprehensive assessment, (2) intervention, (3) evaluation of services provided, and (4) professional practice. The pre-internship ratings serve as a baseline upon which PS builds an individually tailored professional training experience. Interns are subsequently rated quarterly by their primary, secondary, and other supervisors. 

Formal scientific research is a minor, secondary component of our training model. Five hours per week are set aside to this end. Interns use one hour to conduct research on a topic of interest to the department or school district and four hours to work on their dissertations. The interns are further encouraged to work on their dissertation by affording them up to 80 hours per year compensatory time for work done in the evenings and on weekends.

Didactic training occurs through departmental and district staff development offerings, as well as through the weekly professional issues forum. The latter offers not only the opportunity for interns to attend presentations from other professionals both in and outside the district, but also to present to their peers on topics of personal and/or particular interest.

In summary, the internship program strives to provide quality training in a sequential and comprehensive manner. Professional development activities and applied experiences are scheduled to encourage a graduated series of learning tasks.

Training Objectives and Competencies:

There are three interrelated training objectives to broaden and deepen professional psychology practice competencies:

· Objective 1 encompasses the professional skills and professional practice competencies expected for adequate functioning at the entry level of professional psychology following the internship.

· Objective 2 relates to the experience dimension of competencies such as populations served and the service delivery settings to which the interns are assigned. 

· Objective 3 relates to the competency of a life-long attitude of integrating science and practice through supervision and learning experiences. 

Objective 1: The intern shall achieve ratings of “functions independently” in the following professional skills and professional practice competencies by the end of the internship: 

Competency A: Comprehensive Assessment

The intern shall be able to address problems through informal assessment by reviewing available language, health, sociological, achievement, and discipline records; collecting observation data and behavioral ratings; interviewing parents, school personnel, and students; assessing the school, home, community, and cultural context; and in the process systematically formulate and test hypotheses.  The intern shall be able to conduct formal assessments to supplement informal assessment and to conduct comprehensive individual assessments as required by federal or state special education laws and regulations. Formal assessments include standardized, norm-referenced cognitive, developmental, adaptive, and achievement measures; perceptual-motor and other processing measures; and social, emotional, and behavioral measures. Interns will be able to make classifications for special education eligibility in the schools as well as DSM diagnoses at the school-based health/mental health clinics, known in Dallas ISD as Youth and Family Centers. 
Competency B: Intervention (Consultation & Counseling)

The intern shall be able to resolve problems through consultation and intervention skills. Consultation is done with school personnel, parent(s) at home or at school, health/mental health personnel at school and at the Youth and Family Center. Also, consultation is done with groups of personnel such as the Student Support Team, the Admission Review and Dismissal (ARD)/ Individualized Education Plan (IEP) Committee, or the Youth and Family Center staffing committee. The intern shall be able to write individual behavior intervention plans, discipline management plans, Student Support Team action plans, individual educational plans (IEPs), and Youth and Family Center treatment plans.  The intern shall be able to conceptualize and solve problems through individual, group, and family counseling depending upon the extent of university preparation.  The intern shall be able to conceptualize and solve problems at a systems-level. This objective may include in-service presentations to school personnel, parents, or other staff on topics such as discipline management, parenting, school climate, and prevention of violence, child abuse, etc. Interns also participate in development and implementation of department policies and procedures, such as the recent development and implementation of Procedures for the Assessment of the Potential for Violence.

Competency C: Evaluation of Services Provided  

The intern shall be able to evaluate services provided with such means as follow-up consultation; comparison of pretest and posttest results; comparison of baseline and intervention phases of a behavior management program; pre- and post-intervention grades, attendance, and discipline referrals; annual review of Individual Educational Plans; in-service evaluation; and program evaluation. The evaluation of services provided promotes accountability on quality of services delivered and it provides feedback to the interns on the accuracy of their initial evaluations/hypotheses and the degree of success of their interventions.

Competency D: Professional Practice (Professional & Ethical Practice, Professional Conduct, Professional Attitude, Responsibility, & Communication Skills).  The intern will broaden and deepen professional practice skills. 

Objective 2: In order to broaden and deepen professional competencies, the intern receives assignments needed to acquire experience with diverse populations in various service delivery models as follows: 

A. Experience with students from diverse backgrounds in an urban setting.

When assignment decisions are made at the beginning of the year, careful consideration is given to the ethnic makeup of the assigned schools and clinics to ensure that the interns have opportunity for exposure to students from diverse backgrounds. One of the features of the internship program is to help interns become particularly aware, sensitive, knowledgeable, and practiced regarding the issues impacting the psychological/psycho-educational development, health status, and social/emotional development of children from diverse backgrounds.

B. Experience with regular and special education students, their teachers and families.

The program maintains that a well-rounded school psychologist must be prepared to serve the entire school population. Toward that end, the interns’ assignments are structured so that they have a balanced exposure to both regular and special education populations. The District’s intervention process initiates assistance to students and teachers in the regular education classroom and progressively follows the student through special education placement. 

C. Experience with a variety of populations from the Pre-K through 12th grade. 

Experience with at least 30 students in the regular education population. Interns have the opportunity to serve regular education students in their school assignments. These opportunities arise through teacher requests and through Student Support Team (SST) referrals. The SSTs are multidisciplinary, campus-based teams which primarily address individual student concerns. The SST seeks to increase the effectiveness of its school by resolving or attenuating, to the extent possible, individual problems in the areas of learning difficulties, emotional concerns, behavioral problems, and social services needs. The intern serves as a consulting member of the SST at the school to which s/he is assigned.

There are three levels to the Student Support Team Process. At Level I, referrals are made directly to an in-house service provider. In the case of the intern, services such as short-term counseling, consultation, and assistance with behavior management issues are common services provided at this level. If the problem is multifaceted, requiring interventions from representatives of several different professional disciplines, the case is moved to Level II. It is presented to the SST and a comprehensive intervention plan is developed. The intern is likely to be one of the service providers and/or the case manager. Level III constitutes a formal referral for assessment to determine whether the child is eligible for special education services.

Other opportunities for services to students in the regular education population arise from crisis intervention and from the intern’s assignment to an alternative or magnet school. Referrals received in these settings are almost exclusively for the regular education population, and primarily involve provision of counseling and consultation/ intervention services. The number of regular education students served is documented in the Training and Evaluation Plan.

Experience with at least 30 students in the special education population. Services to children in the special education population are primarily provided in the intern’s assigned elementary school. The intern conducts initial evaluations to determine eligibility for special education services as well as the required three-year re-evaluation of the school’s special education students. The intern conducts evaluations to rule out emotional disturbance, and other psychoeducational problems. They also address Level I and II SST referrals if a special education student is displaying academic or behavioral concerns, e.g., poor grades, affective problems, behavioral problems, etc. Interns are also involved in Manifestation Determination IEP meetings when a change of placement for disciplinary reasons is sought for a special education student. The number of special education students served is documented in the Training and Evaluation Plan.

Experience with at least 30 students and family members through the Youth and Family Centers. Students and families who need services which are beyond the scope of those provided within the school setting may be referred to the Youth and Family Center. Interns have the opportunity to conduct intake interviews and collaborate with the psychiatrist and other Center staff in arriving at a diagnosis and formulating a treatment plan. Cases are assigned to them either individually or as co-therapists. The number of students served is documented in the Training and Evaluation Plan.

Experience of at least 450 hours providing direct services. According to APPIC, CDSSP, and the National Register guidelines, the intern spends at least 25% of his/her time in direct (face-to-face) client contact. Clients are students, parents, school and clinic personnel. The interns have an opportunity to attain this experience in a variety of settings and modalities. Two and a half days per week are spent in three school settings, at least one of which is an elementary and one a secondary. Modalities in which client contact hours are accrued include assessment, counseling, and consultation. The intern provides a day of service at the Youth and Family Center with opportunities to engage in intake, diagnosis and treatment planning with a psychiatrist, as well as individual, group and family therapy. The remainder of the week is spent as follows: half-day of group supervision, professional issues, and research; half-day of dissertation, and one day in the office addressing department issues, paperwork and individual supervision.

D. Experience within three service delivery settings. 

Experience within traditional elementary and secondary schools for a minimum of two and a half days per week. Each intern serves traditional schools for two and a half days each week. Each intern is typically assigned to three schools – at least one of which is an elementary and one a secondary. The intern participates in the Student Support Team process, provides pre-referral interventions, conducts assessments and participates in special education IEP meetings for determination of eligibility and services. 

Experience within an alternative or magnet school for one half day per week. In addition to the traditional school assignment, the intern is assigned to a secondary magnet or alternative school during the second half of the internship year. In this setting the intern has increased opportunity to provide short-term counseling and consultation services. The assigned alternative school setting can be matched to the interns’ particular area of interest or expertise. The alternative school assignment occurs when the intern has met the experience requirements for special education evaluation and IEPs.
Experience with a Youth and Family Center up to one and a half days per week. Interns are assigned to a Youth and Family Center where they receive experience in conducting counseling or therapy consistent with the intern’s level of training. They have the opportunity to participate in the intake process, discuss DSM-IV diagnoses with the psychiatrist, and develop a counseling/therapy caseload. Interns provide individual, group, or family counseling/therapy as needed and consult with parents and school personnel.

Objective 3: The intern will broaden and deepen professional competencies through regularly scheduled, supervised, and documented training activities. The activities include supervision and integration of science and practice. 

A. Supervision (individual and group).

1. The intern receives a minimum of 180 hours of supervision, at least 90 hours of which are regularly scheduled individual supervision. Per APA criteria, intern supervision is regularly scheduled and sufficient relative to the intern’s professional responsibility assuring at a minimum that the intern receives 4 hours of supervision per week, at least two (90 total hours per year) of which include individual supervision. Per CDSSP guidelines the internship includes at least two hours per week of regularly scheduled, formal, face-to-face supervision with the specific intent of dealing with the psychological services rendered directly by the intern. 

Individual supervision. The primary supervisor is a doctoral level licensed psychologist as well as a Licensed Specialist in School Psychology (LSSP). An LSSP must have a specialist in school psychology degree consisting of at least 60 graduate hours and internship. Texas is unique in that the Texas State Board of Examiners of Psychologists (TSBEP) recognizes the LSSP as the credential for provision of school psychological services. In Texas, supervisors of LSSPs must have at least three years of experience. Supervising LSSPs may supervise LSSP Interns, LSSP Trainees, and other LSSPs with less than 3 years of experience. However, PS chooses to hold to a higher standard by requiring that its primary supervisors not only be experienced LSSPs, but also licensed psychologists. The primary supervisor remains with the intern throughout the year and provides one hour per week of face-to-face supervision. The secondary supervisor is a doctoral-level licensed psychologist or a doctoral-level LSSP, who provides a second hour of individual supervision per week. At mid year, the intern may be assigned a different secondary supervisor so the intern can experience a variety of supervisory styles and areas of expertise.

Group supervision. Another two hours per week of group supervision is provided to the interns by two licensed psychologists. Finally, the intern may receive additional supervision from a variety of other sources. The most common type of additional supervision is that received at the Youth and Family Center from mental health professionals, supervision from other members of the department’s leadership team, and supervision from other PS staff members where appropriate. Per CDSSP guidelines, intern supervision may be shared with other appropriately credentialed personnel, but the licensed doctoral-level psychologist, who is the primary supervisor assumes full responsibility for the supervision provided. Supervision hours are summarized quarterly on page 15 of the Training and Evaluation Plan. Reports such as Comprehensive Individual Assessment reports, eligibility statements, SST Action Plans, SST Disposition Reports, and Youth and Family Center treatment notes are co-signed by the primary supervisor or his designee.

2. The intern receives a rating of progress four times per year. The Training and Evaluation Plan articulates the specific quality and quantity of work expected by completion of the internship. At least two evaluations are required per year, but the internship program conducts four quarterly evaluations. Adjustments in the intern’s program are made as needed to reach objectives. 

B. Integration of Science and Practice. The intern accrues a minimum of 90 total hours of scheduled, supervised, and documented learning activities with other interns and staff. According to APPIC and CDSSP guidelines, interns engage in scheduled learning activities at least an average of two hours per week (90 hours per year).

1. Learning activities with other interns and staff. Scheduled learning activities that pertain specifically to the interns are the weekly Professional Issues Forum, which is scheduled for one hour per week for a total of 45 hours. Didactic training and review of the current literature on the practical and theoretical bases for the practice of school psychology are covered in the Professional Issues Forum. The Forum regularly covers ethnic and cultural diversity issues, professional and ethical issues, as well as standards for providers of psychological services. The Forum offers not only the opportunity for interns to attend presentations from other professionals both in and outside the district, but also to present to their peers. 

Other scheduled learning activities include visits to community agencies in the first few days of the year, attendance at University of Texas Southwestern Medical School Psychiatric Grand Rounds when the topic is relevant to childhood disorders, and weekly departmental meetings including updates on practice information.

Before the school year starts, the interns attend an additional twelve hours of training in suicide risk assessment, violence risk assessment, and crisis management. Also, the intern attends 20 hours of training in assessment and the special education process. 

District and department staff development in-services cover a wide range of topics; they address practical and theoretical bases for the practice of school psychology. The department provides approximately 52 hours of staff development relevant to the needs of the regular staff and the interns, 38 of which are required. As integral members of he department, interns engage in the same staff development as the rest of the department. 

Interns are also required to document unscheduled learning activities. Interns have five days of professional leave which they may use to attend workshops and presentations at the Youth and Family Centers, other departments in the district, Regional Service Center, Dallas Association of School Psychologists, Dallas-Fort Worth Regional Association of School Psychologists, and other national, state, and local offerings.

2. At least two literature-based presentations on educational and/or mental health interventions in the schools. Interns are expected to make at least two presentations per year in the Professional Issues Forum. One presentation is based on a recent relevant journal article of their choosing. Interns must also conduct a more extensive one-hour presentation based upon more extensive readings. Interns typically use these opportunities to research problem areas they have encountered in the schools in order to obtain a better theoretical understanding of the nature of the problem, as well as research-based intervention strategies. This is key to the integration of science and practice as they apply this research to actual situations, evaluate success, modify interventions accordingly, and continue to research strategies.

3. Participation in at least one departmental research project per year. The training staff surveys the department and its parent division to seek appropriate research and evaluation opportunities for the interns. A staff member is assigned to oversee the interns’ research activities. One hour per week is scheduled for participation of all interns on the research committee. An additional four hours of the work-week are set aside for dissertation. Additionally, up to 80 hours of compensatory time are granted to interns who have documented time spent working on dissertation outside of the regular work-week. Thus, research time averages 6 to 7 hours per week over the internship. However, this time shall not exceed 25% of the internship per CDSPP guidelines. Interns may also include in research time the evaluation of outcomes of services delivered and/or the effectiveness of the interns’ own training as well as that of prior interns’ training. Additionally, interns participate in the self-study process for re-accreditation.

The 2002-2003 interns developed a paper called Program Evaluation and the Dallas Independent School District Internship.

The 2001-2002 interns compiled violence risk assessment data. Also, one intern, a former intern, the internship director, and director of the department have a book chapter in press. The chapter is called The Dallas Independent School District Threat Assessment Procedures: Summary of Findings after Four Years of Implementation. It will appear in "Appraisal and Prediction of School Violence: Contexts, Issues, and Methods"; Editors: Michael Furlong, Michael Bates, Douglas Smith, and Paul Kingery; Publisher: Nova Science Publishers, Inc

The 2000/2001 interns compiled data on level of risk of violence and school action plans and participated in the self-study for re-accreditation. The 1999-2000 interns, a post-doctoral intern, and the internship director published Threats of Violence in the Schools: The Dallas Independent School District’s Response in the March, 2001 issue of Psychology in the Schools. The 1998-99 interns developed user surveys for the department’s “Procedures for the Assessment of the Potential for Violence”, further researched the validity of items used in the risk assessment instrument, and analyzed data on risk assessments conducted. The 1998-99 interns submitted a paper entitled Assessing the Risk of Violence of Children in the Schools for publication. Two of the 1998-99 interns and the coordinator of child crisis management and child abuse published Dallas Independent School District: Responding to Threats of Violence in Schools in the September, 1999 issue of the School Safety Update, the newsletter of the National School Safety Center. The 1997-98 interns helped develop a questionnaire that they used with focus groups of teachers to obtain qualitative and quantitative feedback on the “Character Counts” curriculum. The 1996-97 interns published a paper in Division 16’s The School Psychologist entitled School Psychology in the 21st Century: The Internship in the Dallas Independent School District. They also evaluated and wrote a paper on the District’s pilot of a wellness initiative, the Discover Skills for Life curriculum.

SEQUENCE OF THE PROGRAM

Interns engage in an organized sequence of activities under supervision. Interns arrive on site in early August approximately one to two weeks before the rest of the staff. They proceed first through induction by Human Resources, which orients them to the organization and to the policies and procedures of the district as related to employment. Then, the interns are oriented to Psychological Services (PS) policy and procedures, special education policies and procedures, and the expectations of interns and their supervisors. Training plans are reviewed individually with each intern and adjustments are made as needed.

The interns receive three days of training in suicide risk assessment, violence risk assessment, and crisis management.

When the departmental staff returns from summer vacation, they and the interns engage in three-to-four days of staff development.  Staff development covers the direction of the department, current issues, various skill building topics, and acquaintance with services available in the community. A specialized agenda is established for new staff and interns. Finally, one-to-two days are set aside to check out test kits, meet with team members, and set an initial schedule/structure for working in the schools.

Experienced team members or supervisory staff accompany interns to their schools. Interns are introduced to key personnel at each building and their role is explained to the principal. Interns also observe supervisors conduct ARD/IEP meetings, participate in Student Support Team (SST) meetings, and other typical functions. After an orientation period, the intern engages in these activities under the observation of an experienced staff member until the intern is judged competent to conduct these activities on his/her own.

Within the first two weeks, interns receive additional training in the SST process, as previously described in Objective 2C.  Inherent in the SST process is the problem solving approach. Depending upon entry-level competencies, interns begin addressing referrals for direct and indirect services and also referrals for special education assessment (SST Level III). A progressive mode of training and similar case assignment is used at the Youth and Family Centers. Initially the interns assume the role of intake workers, progressing to consultation with the psychiatrist and/or clinic manager about diagnosis and treatment plan, and culminating in counseling and intervention assignments.

CONTRACTS AND BENEFITS

The Dallas Independent School District will provide the intern with the following:

1.
A written contractual agreement specifying the professional psychology intern as a full-time employee for a term of one year and terms of compensation and proration of salary in 12 equal monthly payments.

2.
A salary range of $25,654-$39,475 depending on prior salaried experience in education or mental health services to children.

3.
Employee benefits consistent with those of other school psychologists including:

a.
sick leave of 10 days

b.
school holidays 

c.
optional group medical, dental, and vision plans (partially paid by the district), optional group life insurance, optional disability income and salary continuation, and employee assistance program

d.
expense reimbursement for job-related travel

e.
worker's compensation

f.
deductions for teacher retirement

g.
other benefits such as pre-tax withdrawal of health insurance premiums, annuities, etc.

4.
An appropriate work environment including adequate equipment, materials, secretarial services and office facilities

UNIVERSITY/DALLAS INDEPENDENT SCHOOL DISTRICT AGREEMENT

The University and Dallas Independent School District will enter into a formal, written agreement:

The District agrees and promises to:

A.
Provide to the intern the opportunity to carry out major professional functions under appropriate supervision in a sequence of experiences designed to enhance competencies comprehensive assessment, intervention, evaluation of services provided, and professional practice.

B.
Provide a training experience of a minimum of 1800 supervised hours.

C.
Provide appropriate support for the internship experience to include:

1. A written contractual agreement for a term of one year; terms of compensation including the amount of compensation in 12 equal monthly paychecks; and that the intern is limited to employment for the period of the contract only, is not guaranteed employment beyond that period, nor is required to stay in the employment of the District, in accordance with district policy, DCE  (LEGAL); (LOCAL).


2. A salary at a level commensurate with the intern’s experience and at a level that allows the intern to be fully devoted to training, as determined by the District.


3. Employee benefits shall include:


a.
Sick leave of 10 days.

b.
School holidays and non-contract days based on a 226-day contract consistent with DISD Board approved calendar.

c.
The same insurance and other benefits as regular employees.

d.
Expense reimbursement according to schedule for job-related travel at a rate established by the Board of Trustees.

e.
Worker's compensation.

f.
Deductions for teacher retirement.

g.
Provision for participation in continuing professional development activities on a reimbursable and/or released-time basis.

h.
An appropriate work environment including adequate equipment, materials, secretarial services and office facilities.

4. Employ a clearly designated doctoral-level, actively licensed psychologist who is responsible for the integrity and quality of the internship program.


5. Provide intern supervision appropriate to the intern’s responsibility assuring, at a minimum, that the intern receives four (4) hours of supervision, at least two (2) of which include individual supervision. Individual supervision shall be regularly scheduled, formal, and face-to-face with the specific intent of dealing with the psychological services rendered directly by the intern. The primary supervisor, a licensed psychologist, must provide at least an hour of individual supervision per week but may delegate three hours of supervision to appropriately credentialed members of the Psychological Services staff. However, the primary supervisor assumes full responsibility for the supervision provided.


6. Provide, in addition to supervision, an additional average of at least two hours per week in scheduled learning activities such as:  case conferences involving a case in which the intern is actively involved, seminars dealing with professional issues, in-service training, etc.


7. Assure that at least 450 hours of the intern’s time is in direct, face-to-face psychological services to clients or patients.


8. Assure that the intern is allowed to spend time in research activity, but not to exceed 25% of the internship.


9. Assure that the intern has regularly scheduled, supervised and documented training activities with other interns.


10. Provide, in collaboration with the training program and the intern, a written agreement that describes the goals and content of the internship including clearly stated expectations for the nature of the experiences offered in Psychological Services and for the quantity and quality of the work.


11. Designate the trainee status of the intern by the title of "pre-doctoral psychology intern."


12. Assure that reports by the intern to consumers, other agency or school personnel, or other relevant audiences are cosigned by the licensed psychologist responsible for the intern.


13. Provide at a minimum an evaluation of the intern’s experience consistent with specific training objectives at mid-semester and the end of the semester.


14. Certify the internship requirements have been met and provide appropriate recognition to the intern’s successful completion of the internship with the award of a certificate.


15. Inform the University of changes in District policy, procedures and staffing that might affect the internship experience.


The University agrees and promises to:

A.
Certify at the time of arrival of the intern :

1.
Completion of course work in scientific, applied and specialty areas, including formal assessment/diagnosis and intervention/treatment;

2.
Completion of a formal introduction to ethical and professional standards.

B.
Notify the Internship Supervisor of any change in the student's status prior to internship.

C.
Provide an internship supervisor who shall maintain an ongoing relationship with the Psychological Services internship supervisor and who shall provide at least one contact during the semester with the intern.

It is mutually agreed that:

A.
The intern shall function within the policies of the District.

B.
The intern may file a grievance of an employment action only during the contract period in accordance with district policy DGBA (LOCAL). If the student is expelled or withdrawn from the University or the internship program, such action shall terminate the contractual relationship between the District and the intern.

C.
The University and the District will not discriminate on the basis of race, color, creed, age, national origin, or sex (except as provided by law), nor will either party discriminate on the basis of disability under Section 504 of the Rehabilitation Act of 1973 and the Americans with Disabilities Act.

D.
The District may terminate the contract of any intern who violates District policy, whose performance is deemed unsatisfactory or upon notification by the University that the intern has withdrawn form the University or is otherwise ineligible for the pre-doctoral internship program. The District and the University may mutually agree to reassign an intern, if such reassignment is in the best interest of the District or the University. The University agrees to hold harmless the District for any actions taken by the University that may result in the reassignment, withdrawal, suspension or expulsion of the student intern from the University or any University program.
INTERN SELECTION CRITERIA

The criteria utilized in selecting interns is as follows:

I.
Application requirements on file by December 1:

a.
completed APPIC application packet

b.
completed PS Application Addendum

c.
current, comprehensive resume

d.
statement indicating goals for the internship

e.
Three supporting letters of recommendations and endorsement which demonstrate

1)
prior training, interests and goals appropriate to the internship program

2)
ability to apply assessment/diagnosis and intervention/treatment knowledge in school psychology under supervision

3)
ethical conduct

4)
interpersonal skills appropriate to the professional practice of school psychology

f.
Official transcripts of all graduate work (one of which verifies undergraduate degree or undergraduate transcript) indicating courses or course content in the following:

1)
Biological, social, cognitive, affective, and individual bases of behavior; child and adolescent development (normal and abnormal); human learning; psychopathology; statistics and research design, and history and systems

2)
Theories and methods of intellectual, educational, personality, and other relevant assessment strategies

3)
Intervention, such as counseling (individual, crisis, group and family), consultation and behavior management, and evaluation of interventions

4)
Advanced research and program evaluation courses

5)
Language and/or computer courses

6)
Practicum courses

7)
Supervision; professional issues and standards; roles and functions of school psychologists; legal, ethical and cultural issues, and history and foundations of school psychology

8)
Education of exceptional learners; multicultural education; organization, administration and financing of public schools; curriculum and instructional and remedial techniques

II.
At least 900 practicum hours desirable as follows:

a.
Four-hundred-fifty hours in direct school psychology services to diverse student populations which address a range of problems using a variety of assessment/diagnostic approaches and methods of intervention/ treatment

b.
Three hundred hours of formal supervision (both individual and group) desirable

c.
One hundred and fifty additional hours

d.
Hours shall be distributed over at least one year of graduate study

III.
Acceptable personal interview (telephone interviews are no longer an option)

IV.
Recruiting considerations:

a.
Professional skills needed by PS

b.
Ethnic ratios

c.
Bilingual skills

d.
Enhancement of institutions, local and national, from which PS staff originate

e.
Prior school experience and interest in a career in the schools

While applications from all areas of professional psychology will be considered, preference will be given to those from School Psychology training programs. Applicants from other programs, such as Clinical or Counseling, will receive serious consideration only if they have had extensive experience in schools, and/or coursework which prepared them to provide school-based psychoeducational services as described in this handbook.

Candidates who are no longer under consideration at any point in the application process will be notified after this determination is made. Applicants are similarly asked to notify us if they determine that our site will not meet their training needs.

Training Personnel 

The Executive Director of Psychological Services (PS) and Chief Psychologist is José Luis Torres, Ph.D.. Dr. Torres is a 1988 graduate of the APA approved School Psychology Training Program at Texas A&M University. He completed his internship at the Houston ISD and the Harris County Psychiatric Department. He assumed his current position in July, 1996. He is a licensed psychologist and a licensed specialist in school psychology. Dr. Torres is primarily responsible for departmental planning and management. He also conducts staff developments and assists with supervision. Dr. Torres’ theoretical background is cognitive behavioral with a specific interest in assessment, social competence, and conduct disorders. He has worked as a school psychologist in large urban school settings, which have specialized in addressing the needs of culturally and ethnically diverse children and adolescents. Additionally, Dr. Torres has extensive experience in supervision, crisis intervention and management, individual assessment, and consultation. Other interests include family and systems consultation, clinical supervision, training, recruitment, and systems change. As executive director, Dr. Torres oversees the management and supervision of psychological services for the Dallas Independent School District and serves as a mental health consultant to the district school-based clinics. Dr. Torres is a member of the Dallas County Juvenile Probation Department’s Youth Advisory Board and also a member of the Dallas Children’s Mental Health Committee. Dr. Torres is currently the President of the School Psychology Division of the Texas Psychological Association (TPA) and a member of the Texas State Board of Examiners of Psychologists. He is also a member of the National Association of School Psychologists (NASP). He and Dr. Rakowitz presented at TPA in 1998 and at NASP in 1999 on School Violence Risk Assessment. See Appendix K for all Abbreviated Internship Training Staff Curriculum Vitae. 

The Director of Internship Training is Bert Rakowitz, Ph.D. He is a 1980 graduate in educational psychology of the University of North Texas. Dr. Rakowitz has been a school psychologist with the Dallas Independent School District for the last 31 years. He is a licensed psychologist and a licensed specialist in school psychology. As Coordinator - Psychological Services, his primary responsibility is to coordinate psychological services in the district. He is director of the internship program and is a primary intern supervisor. His theoretical background, perspective, and skills are in the areas of behavioral and cognitive behavioral psychology. His interests are school psychology, assessment, violence risk assessment and intervention, training and supervision, family therapy and systems consultation, behavior modification, rational emotive behavior therapy, and administration of health services. He is the chairman of the Internship Training Committee and directs the overall program. Dr. Rakowitz was an oral examiner for the Texas State Board of Psychological Examiners. He is a member of APA, NASP, the Dallas-Fort Worth Regional Association of School Psychologists (D/FWRASP), Association of Dallas School Psychologists (ADSP), and the Joint Committee on Internships for the Council of Directors of School Psychology Programs, APA Division of School Psychology and NASP. He presented at NASP in 2001 on School Violence Risk Assessment Procedures.  The 1999/2000 interns and Dr. Rakowitz published Threats of violence in schools: The Dallas Independent School District’s response in Psychology in the Schools.

Connie S. Wilson, Ph.D. is a 1977 graduate of the Child and Educational Psychology Department of Texas Woman’s University. She completed internships in the practice of Dr. Joseph Seifert, M.D. and The Fairhill School, Dallas, Texas. She is a licensed psychologist and a licensed specialist in school psychology. She is part of the leadership in the department and coordinator of the internship program. She manages the internship application process, coordinates the self-study process, and facilitates the Professional Issues Forum. She is also primary supervisor for one pre-doctoral intern and two post-doctoral interns. Her primary orientation is behavioral cognitive with a very strong emphasis in systems and organizational culture and program design. Her particular interests include large systems program design, the integration of public and private sector service delivery systems, strategic planning and incorporation of the schools into the community based systems and the integration of the community into the schools. She has served as the Director of the District’s Office of Interagency Collaboration that oversaw the Youth and Family Centers, the After-School Programs and the Homeless Education Program. The Youth and Family Centers are nine school-based clinics providing physical and mental health services and are a collaboration of the Parkland Health and Hospital System, Dallas County Metrocare Services and the District. The After-School Programs were located at 180 sites and combined the efforts of 52 community agencies and District staff. The Homeless program worked with 25 shelters and the schools serving them. Dr. Wilson also served as the Director of the Salesmanship ClubYouth and Family Education Center, a day treatment program for emotionally disturbed adolescents and their families and coordinated the original design and implementation of that program. She is a frequent instructor at area universities in their graduate programs in Psychology and Special Education. She has consulted with many area school districts and youth serving agencies. Dr. Wilson is very active in local and statewide community organizations, currently serving on the state board for the Mental Health Association of Texas and on several statewide legislative committees.

Dr. Jane Blair, a field staff LSSP and also a licensed psychologist, provides primary supervision and group supervision.. She is a 1989 doctoral graduate of the school psychology program of the University of South Carolina. She did her internship through the University of South Carolina at Richland School District #1. She did an externship with the Dallas Child Guidance Clinic and obtained additional training with the Southwest Family Institute. She is a member of NASP, TASP, DFWRASP, and ADSP. Dr. Blair’s interests include behavior management and promotion of home-school collaboration.

Dr. Lillie Nelson-Haynes is a field staff licensed specialist in school psychology and also a licensed psychologist who provides primary supervision for one intern and secondary supervision for another. She facilitates the weekly Professional Issues Form with Dr. Wilson. Dr. Nelson-Haynes is a 1995 doctoral graduate of the school psychology program at Texas Woman’s University in Denton, Texas. Dr. Haynes has 24 years of experience as a school psychologist with the Dallas Independent School District. Dr. Haynes has had clinical experience with the Mental Health Mental Retardation/Authority, the Southwestern Medical Center, Dallas County Juvenile Probation, the Family Courts and the Youth & Family Centers. Dr. Haynes’ primary interests are anger management, conflict resolution, violence prevention, behavior management, rational emotive therapy, crisis intervention, negotiation skills and family systems. Her theoretical background, perspective and skills are in the areas of cognitive-behavioral and developmental psychology. Dr. Haynes has served as past chair of the cultural diversity committee for the Dallas Psychological Association and also served on the Family Courts Intervention Project with the Dallas Association of Marriage & Family Therapists. Dr. Haynes is a nationally certified school psychologist and is an adjunct instructor at a local university. Dr. Haynes is a mediator, licensed professional counselor, licensed marriage and family therapist, sports psychologist and a published author. Dr. Haynes is a member of NASP, TPA, Dallas Association of Marriage and Family Therapists, TASP, the North Texas Society for Personality Assessment and a clinical member of American Association of Marriage and Family Therapists.

Dr. Vickie E. Neal is a field staff licensed specialist in school psychology who is secondary supervisor for one intern. Dr. Neal received a Ph.D. in psychology (counseling concentration) from Mississippi State University in 1989. Dr. Neal also completed a postdoctoral internship at Southwest Family Institute in 1992. Her theoretical background, perspective, and skills are in the areas of developmental, behavioral, and cognitive behavioral psychology. Her interests are intervention, family therapy and family systems, consultation, assessment, supervision, research, and psychopharmacological treatment. Dr. Neal has served as a Chief Psychometrist, Special Education Administrator, and a Specialist for mental health teams for several school districts. Dr. Neal has also served as President of the Dallas Association of School Psychologists for three terms. Her professional associations/affiliations are Phi Kappa Phi Honorary Society, Phi Delta Kappa, ADSP, State Bar of Texas-ADR, Society of Professionals in Dispute Mediation, and NASP.

Dr. Paul Tathiah is a field staff licensed specialist in school psychology and also a licensed psychologist who provides secondary supervision for one pre-doctoral intern and co-leads group supervision for the four pre-doctoral interns. Dr. Tathiah completed his masters degree in counseling psychology at the University of Dubran-Westville in Dubran, South Africa and his doctoral degree in clinical psychology through the Federation of Texas Universities program. For the master’s degree, Dr. Tathiah completed a one-year internship at the Fort Napier Psychiatric Hosital and the psychiatric unit at Addington Hospital. While in South Africa Dr. Tathiah served as Consultant Psychologist at several orphanages, most notably the Aryan Benevolent Home and St. Theresa’s Home. Dr. Tathiah’s expertise is in the area of child abuse. He currently serves on the board of the Sexual Abuse Group Treatment Program of the Texas Department of Protective and Regulatory Services. He also conducts group therapy sessions with mothers of victims of sexual abuse. While his therapeutic approach is eclectic, he tends to be predisposed towards the use of cognitive-behavioral approaches and the use of transactional analysis. 

Other Dallas Independent School District Personnel Contributing to the Program

Dr. David Tacher and Dr. Al Mayo, Coordinators – Individual Assessment, are LSSPs and licensed psychologists. They provide interns with training and supervision in comprehensive individual assessment and the special education process.

Dr. Susan Dorsaneo, Licensed Psychologist - Youth and Family Centers.

Ms. Josephine Hill, Specialist III – Child Abuse Office, is assigned to the district from Child Protective Services to handle training and questions about child abuse and neglect.

Other Departmental Staff Contributing to the Program

Harold Burnett, Coordinator – Social Services, is responsible for assisting with interviews and the selection of interns. He is also responsible for helping to select staff development activities for interns and the regular staff. He is also involved in the training of new interns on new initiatives for the district and on current policies.

Chris Velasco, Coordinator – Student Support Teams, §504, and Medicaid, provides training and consultation on bilingual assessment and assists in the selection of interns. She is a member of the Regional Bilingual Assessment Leadership Team and the Texas Educational Diagnosticians Association.

In total, the department has twenty-three licensed specialists in school psychology.  Nine of the LSSPs are doctoral psychologists and seven of the nine are also licensed psychologists.  Of the seven licensed psychologists, three are in leadership positions. Interns have the availability of a highly skilled and knowledgeable staff from whom to seek consultation and supervision in specific areas of expertise. The ratio of supervisors to supervisees is at least 1/10 for LSSPs and 1/6 for interns, which is consistent with the staffing ratio recommended by standard 3.2.3 and standard 3.2.4 of the National Association of School Psychologists Standards for the Provision of School Psychological Services. 

APPIC MATCH POLICIES

2003-2004

Adopted July 14, 2003

Reprinted with permission

The following policies will guide the 2004 APPIC Match.

Adherence to these policies is a condition of membership in APPIC.

For 2003-2004, the Rank Order List Submission Deadline is February 4, 2004

Results of the Match will be released on APPIC Match Day, February 23, 2004.

1.
These policies apply to all participants in the APPIC Match, including APPIC member internship programs, non-APPIC member internship programs, and student applicants.

a.
All participants shall abide by their agreements with APPIC for participation in the APPIC Match.

b.
Internship training directors must ensure that all people involved in recruiting or selecting interns understand and adhere to these policies.

c. Directors of APPIC Subscriber programs and doctoral programs with students participating in the APPIC Match are requested to ensure that their students understand and adhere to these policies.

d. Violations of APPIC Match Policies or Match Agreements by applicants or programs may result in sanctions by APPIC (e.g., being barred from future Matches) or legal action by other Match participants. In addition, violations by applicants may result in disciplinary action by the applicants’ graduate and/or internship programs.

2.
Internship programs must offer all of their internship positions through the APPIC Match.

3.
Participants in the APPIC Match, including applicants and internship programs, may not communicate, solicit, accept, or use any ranking-related information prior to the release of the Match results.

a.
Internship programs must include the following statement in their brochures:  This internship site agrees to abide by the APPIC policy that no person at this training facility will solicit, accept or use any ranking-related information from any intern applicant.

b.
The only information that internship programs may communicate to applicants prior to the release of the APPIC Match results is whether or not the applicants remain under consideration for admission.  The spirit of this item precludes any communication of applicants’ rankings prior to the release of the APPIC Match results, however “veiled” or indirect such communication might be.

c.
Internship programs and applicants may never solicit information regarding applicants' and programs' rankings, even after the release of the Match results.

d.
Internships sites that offer more than one program in the APPIC Match (i.e., sites with more than one program code number) are expected to ask applicants to identify the site’s programs to which they are applying.  In addition, these sites may, for the sole purpose of arranging interviews, ask applicants to designate their preferences regarding the programs at the site for which they wish to be interviewed.  These sites may request interview preference information only when it is essential for making interview arrangements, and such information may not be used for any other purpose in the selection process.  Furthermore, these sites may not solicit any information about applicants' final rankings of programs.  Sites requesting interview preferences must state clearly in their written materials that these preferences will be used for arranging interviews only and for no other purpose.

e. Any ranking information that is communicated between applicants and internship programs, even though such communication is a violation of these policies, is non-binding and may be changed at any time prior to the Rank Order List submission deadline.  The only binding rankings are the confidential Rank Order Lists that are submitted to the APPIC Match.

f. Internship programs may choose to provide applicants with information about the size of the applicant pool.

g. Internship programs that conduct on-site or telephone interviews must make a reasonable effort to notify every applicant who submits a complete set of application materials as to his/her interview status. Such notification must occur no later than the interview notification date that appears in the program's APPIC Directory Online listing and/or other publicity materials, and may be communicated via e-mail, telephone, regular mail (postmarked no later than the interview notification date), or other means. Sites that conduct open houses to which all applicants are invited and conduct no other interviews are exempt from this requirement (this process should be clearly stated in the APPIC Directory Online and/or sites' publicity materials).

4.
Results of the APPIC Match constitute binding agreements between applicants and internship programs that may not be reversed unilaterally by either party.

a.
Appointments of applicants to internship positions may be contingent upon the applicants satisfying certain eligibility requirements.  Such eligibility requirements must be clearly specified in the internship programs’ written materials and provided to applicants in advance of the APPIC Match.

b.
Internship training directors are encouraged to contact matched applicants by telephone as soon as possible after 11:00 am Eastern Standard Time on APPIC Match Day.

c.
It is not necessary for internship training directors to contact applicants with whom they have not been matched.

5.
Internship training directors must put in writing their appointment agreements with matched applicants in letters postmarked no later than 72 hours following receipt of the APPIC Match results.

a.
Letters must be addressed to the applicants and must include confirmation of conditions of the appointment, such as stipend, fringe benefits, and the dates on which the internship begins and ends.

b.
Copies of these appointment letters must be sent simultaneously to applicants’ academic program directors.

6.
Internship programs that receive their APPIC Match results and have one or more positions left unfilled may then make other direct offers of admission (verbal or written) to applicants who remain unmatched or to applicants who did not participate in the Match.  Applicants who receive their APPIC Match results and who remain unmatched may then receive other direct offers of admission.

a.
Failure to receive timely notification of the APPIC Match results, for any reason, does not constitute a release from the Match.

b.
Internship programs may not take any actions to fill open positions prior to 11:00 am Eastern Standard Time on APPIC Match Day.  Applicants who remain unmatched may not contact internship programs about unfilled positions prior to 11:00 am Eastern Standard Time on APPIC Match Day. 

c.
Prior to making offers to fill open positions, internship training directors must verify with applicants, to the best of their abilities, that the applicants have not previously been matched to other internship programs nor accepted other offers.

d.
Applicants may not accept an offer if they have been matched or have already accepted an offer from another internship program.

e.
An offer (verbal or written) that has been tendered by an internship program and accepted by an applicant constitutes a binding agreement between the program and the applicant that may not be reversed unilaterally by either party.

f.
The internship training director must put in writing the appointment agreement with the applicant in a letter postmarked no later than 72 hours following acceptance of the offer by the applicant, as described in paragraphs 5a and 5b above.

7.
Individuals who detect violations of these policies are urged to request compliance with APPIC policies from the appropriate party (parties).

a.
Unresolved compliance problems should be resolved informally, whenever possible, through consultation among applicants, internship training directors, academic training directors, and/or APPIC, or by other informal means.

b.
Internship training directors who become aware of violations of these policies by other internship training directors should urge the applicants and academic training directors involved to follow the informal resolution procedures described above, and/or should directly contact the other internship training directors.

c.
Problems not amenable to resolution through informal consultation should be reported as soon as possible to the APPIC Standards and Review Committee at the address listed at the end of this document.

8.
If a formal complaint is filed with APPIC regarding an alleged violation of these policies, the APPIC Standards and Review Committee (ASARC) will evaluate the allegations and recommend an appropriate course of action to the APPIC Board of Directors. The APPIC Board of Directors is the body that ultimately determines the course of action.  ASARC policies are described on the APPIC web site.  Violations of APPIC policies should be reported to:


Chair, APPIC Standards and Review Committee


10 G Street, N.E.


Suite 750


Washington, DC  20002


(202) 589-0600

Copyright (c) 2002 Association of Psychology Postdoctoral and Internship Centers (APPIC).

NOTE:  APPIC members, and non-APPIC members who participate in the Match, may reprint the APPIC Match Policies in their program materials and brochures by stating "Reprinted with permission.”
APPIC MATCH: 2003 - 2004

REGISTRATION

Internship Applicants: Registration materials may be downloaded directly from the National Matching Services, Inc. (NMS) web site at:


http://www.natmatch.com/psychint
Internship programs: APPIC members will automatically be sent registration materials during the summer of 2003.  Non-APPIC member internship sites must request a registration packet directly from NMS.

MATCH INFORMATION

Information on the APPIC Match may be obtained from a variety of sources:


1. The National Matching Services web site: http://www.natmatch.com/psychint

2. The APPIC web site: http://www.appic.org
3. The MATCH-NEWS e-mail list is a free service provided by APPIC that provides regular updates about the APPIC Match.  Subscribing to MATCH-NEWS means that you will receive occasional e-mail messages (usually less than five per month) containing the latest news and information about the APPIC Match. It is strongly recommended that all Match participants subscribe to this list.


    To subscribe, send a blank e-mail message to: Subscribe-match-news@lyris.appic.org
4. You may contact National Matching Services, Inc. directly at either address below or via e-mail at psychint@natmatch.com:


     National Matching Services Inc.           – or –
National Matching Services Inc.


     595 Bay St., Suite 301, Box 29


P.O. Box 1208


     Toronto, Ontario




Lewiston, NY 14092-8208


     Canada, M5G 2C2




Telephone: (716) 282-4013


     Telephone: (416) 977-3431


Fax: (716) 282-0611


     Fax: (416) 977-5020

5. You may contact the APPIC Match Coordinator, Dr. Greg Keilin, at gkeilin@mail.utexas.edu or (512) 475-6949.

About the Dallas Area

Dallas Life

The Dallas-Ft. Worth Metroplex has experienced tremendous growth over the last decade. The area is rich in cultural opportunities including the Dallas Symphony, Dallas Arboretum, Dallas Opera, Dallas Summer Musicals, Dallas Theater Center, Dallas Art Museum, the Kimball Art Museum, the Fair Park area, and many ethnic/cultural festivals. Activities for children include Marsalis Zoo, Ft. Worth Zoo, The Science Place, Dallas Children's Theater, Six Flags over Texas, Hurricane Harbor, and White Rock Lake provides biking/running/walking trails. Dallas is the host for the State Fair of Texas every October. The Dallas Cowboys, Texas Rangers, Dallas Stars, Dallas Burn, Dallas Sidekicks and the Dallas Mavericks lead the professional sports. Excellent research libraries in the city include the The University of Texas at Dallas Health Sciences Center (UTDHSC), Southern Methodist University Library, University of Texas at Dallas Library, and the Dallas Public Library. Other Metroplex university libraries include those of: University of Texas at Arlington, Texas Woman's University, Texas A&M-Commerce, the University of North Texas and Texas Christian University.

Dallas has many psychological continuing education opportunities. UTDHSC offers Psychiatric Grand Rounds. Local organizations include the Dallas Psychological Association, Dallas Association for Marriage and Family Therapy, Dallas/Fort Worth Regional Association of School Psychologists, and Association of Dallas School Psychologists. Dallas hosts state meetings such as Texas Psychological Association, Southwestern Psychological Association, and Texas Association for Marriage and Family Therapy.

Directions to PS 

 2909 N. Buckner Blvd., Dallas, Texas, 75228 (Suite 501)

	From the North on I-35:
	 
	From the North on the Tollroad:

	.
	 
	. 

	 
	 
	 

	From the North on Central Expressway:
	 
	From the South on I-35:

	. 
	 
	.

	 
	 
	 

	From the South on 175 or I-45:
	 
	From the East on I-30

	. 
	 
	.

	 
	 
	 

	From the West on I-30
	 
	From DFW Airport

	.
	 
	.

	
	 
	

	From Dallas Love Field Airport


	 
	

	.
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